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Statement of General Principles with Regard to Behaviour  

 

Rationale and Purpose  

This statement has been drawn up in accordance with the Education and Inspections Act, 2006 and DfE 

guidance (Behaviour and Discipline in Schools, 2014). The purpose of this statement is to provide 

guidance for the Headteacher in drawing up the school’s behaviour policy so that it reflects the shared 

aspirations and beliefs of governors, staff and parents for the children in school as well as taking full 

account of law and guidance on behaviour matters. It is intended to help all school staff to be aware of 

and understand the extent of their powers in respect of discipline and sanctions and how to use them. 

Staff should be confident that they have the Governors’ support when following this guidance.  

 

This is a statement of principles, not practice; it is the responsibility of the Headteacher to draw up 

the school’s behaviour policy, though he must take account of these principles when formulating this. 

The Headteacher is also asked to take account of the guidance in DfE publication Behaviour and 

Discipline in Schools: a guide for Headteachers and staff. The school behaviour policy must be 

publicised, in writing, to staff, parents/carers and children at least once a year.  

 

Principles  

Ours is a community of learning, where secure partnerships create opportunities for students, staff, 

governors, parents and carers alike to participate and grow to become intellectually, emotionally and 

socially fit for life. 

 

We pride ourselves on our positive, person-centred approach to pupil behaviour at Cedars Academy. It 

is a fundamental part of the work we do with all our children and young people and it underpins every 

child and young person’s success in learning.  

 

Everything we do begins with the child or young person and their family, and all our children, young 

people and families are supported by an experienced and highly skilled team of professionals at school.  

 

All adults at Cedars Academy follow our behaviour policy. They provide positive role models to support 

the development of our children and young people’s personal and social skills. This ensures that all our 

pupils have a secure foundation on which they can develop their own behaviour. Working in this way 

means that all our pupils are part of a school community which is positive, respectful and that 



continually strives for them to ‘be the best they can be’. We are proud of their successes and 

achievements and we reward and celebrate their good behaviour and positive attitudes to learning.  

 

Furthermore, we acknowledge and understand that some of our pupils have significant challenges 

relating to their behaviour. Our policy and practices support them through a highly personalised 

approach consisting of specially tailored programmes which enable them to overcome these challenges 

and experience the success of doing so.  

 

We believe that by working closely with families, our children and young people will achieve their 

potential and become confident and successful learners. 

 

The Governors of Cedars Academy believe that high standards of behaviour lie at the heart of a 

successful school that (a) enables all its children to make the best possible progress in all aspects of 

their school life and work and (b) all staff to be able to teach and promote good learning without undue 

interruption or harassment.  

 

All children and staff have the right to feel safe at all times in school. There should be mutual respect 

between staff and children and between each other. All visitors to the school should feel safe and free 

from the effects of poor behaviour at all times and in all parts of the school.  

 

Cedars Academy is an inclusive school. All members of the school community should be free from 

discrimination of any sort (as laid down in the Equality Act 2010). To this end the Academy has a clear 

and comprehensive Anti- Bullying Policy that is known and understood by all, consistently applied, 

monitored and where appropriate, incidents recorded. Measures to protect children from bullying and 

discrimination as a result of gender, race, ability, sexual orientation or background should be clearly set 

out and regularly monitored for their effective implementation.  

 

The school’s legal duties under the Equality Act 2010 in respect of safeguarding, students with Special 

Educational Needs and all vulnerable students should be set out in the Behaviour Policy and made 

known to all staff.  

 

Parents/Carers should be encouraged and helped to support their children’s education, just as the 

children should be helped to understand their responsibilities during their time at school, in the local 

community and in preparation for their life after school. The responsibilities of children, parents/carers 

and all school staff with respect to children’s behaviour must be outlined in the Home School 

Agreement which children, parent/carers and teachers must be asked to sign when a pupil joins the 

school.  

 

Governors would like to see a wide range of rewards, consistently and fairly applied in such a way as to 

encourage and reward good behaviour in the classroom and elsewhere. These should be made clear in 

the Behaviour Policy and regularly monitored for their consistent, fair application and effectiveness.  

 

Sanctions for unacceptable/poor behaviour should be known and understood by all staff and children 

and consistently applied. The full range of sanctions should be clearly described in the Behaviour Policy 

so that children, staff and parents can understand how and when they are applied. The Governors 



strongly feel that exclusions, particularly those that are permanent, must be used only as a very last 

resort. ‘Unofficial’ exclusions are illegal and so must be avoided.  

 

Behaviour Support at Cedars 

At Cedars Academy we recognise that our population is ever changing and our approach to behaviour 

support has to change also. Our pupils are now much more complex than ever before and will display 

behaviours linked to complex neurodevelopment and neuropsychiatric disorders, co-morbid 

developmental disorders and significant attachment and complex conduct disorders, communication 

and Autistic Spectrum Disorders.  We take pride in our work in this area and are continually reviewing 

and developing our practice to support our pupils with these highly complex disorders. 

 

At Cedars we recognise that all pupils are individuals and therefore the approaches used to support 

them must be personal and tailored to meet their needs. For these reasons, we use two approaches to 

behaviour support, Thrive and Positive Behaviour Support (PBS), adapted to suit our specific needs. 

Both of these approaches focus on positive, individualised support, recognising all behaviour as 

communication. 

 

Positive Relationships 

Positive relationships are key to healthy emotional development and staff use key approaches when 

interacting with the pupils.  

The cornerstones of our positive approach include the functions of: 

Attunement – ‘tune in’ to how a pupil is feeling, acknowledging their emotion and match it. 

Validation – Validate their perspective, demonstrating empathy to the way they have reacted. 

Containment – ‘catch and match’ the emotion, demonstrating an understanding and reassuring that 

someone is there to help them get through the situation and keep them safe. 

Soothing – sooth and calm their distress. 

Regulation – After catching and matching, model how to emotionally regulate. 

 

By using these functions we hope that our pupils will learn to be able to understand their emotions, to 

apply thinking between feelings and learn to regulate their own emotional responses. Another key 

element of our approach is the importance of providing clear boundaries and expectations. 

 

At Cedars Academy we recognise that sanctions are not an effective method of behaviour support and 

often lead to lowered self-esteem and an escalation in behaviour. Therefore any ‘sanction’ at Cedars is 

seen as a consequence directly linked to the behaviour and appropriate to the individual pupil’s level 

of understanding. For example, following an incident where a pupil has injured another pupil, it may be 

necessary to separate them from the child that they hurt. 

 

Positive Behaviour Support  

For some of our pupils with complex needs and challenging behaviour a Positive Behaviour Support 

approach is adopted. For these pupils, their challenging behaviour is most often the result of an unmet 

need, or a difficulty in communicating that need to others. We are aware that many of our pupils 

experience sensory issues and may find particular environments and experiences over-stimulating, 

frightening or uncomfortable. Adults and peers can be sources of unpredictable actions and sensory 

sensations; transitions and demands which interrupt routines and repetitive activities (which a pupil 



may rely on to give a sense of order and predictability to their day) can provoke anxieties which may be 

communicated to others through behaviours which are challenging in their nature. Many of our pupils 

do not have the ability to communicate their needs to us, causing their behaviour to escalate. 

 

Many of our pupils with complex emotional, communication and behavioural needs find it very difficult 

to cope with certain situations and demands including; waiting, being told “no”, doing a non-preferred 

activity, tolerating an environment they deem unpleasant (i.e. too hot/loud etc), not having what they 

want at a certain time. In these situations many of our students do not have the ability to communicate 

their needs effectively and this can lead to an escalation in behaviour. 

 

Reactive strategies, such as applying negative consequences (eg taking away a favourite toy or game, 

withholding a planned treat or favoured activity, removing earned tokens, removing the pupil from the 

group to an area of isolation [commonly referred to as “time out”]), or ignoring the behaviour (and by 

default, ignoring the message the pupil is trying to convey through it), often lead to an escalation in 

behaviour, since the pupil can become anxious, angry or upset, or feel the need to try harder to get 

their message acknowledged. 

 

With a Positive Behaviour Support approach, staff learn to spot ‘warm-up’ signs that a pupil is having 

difficulty and take action to address the underlying message so that the pupil does not need to display 

more challenging behaviour to convey that message: requests are explained, environments are altered, 

transitions are forewarned, demands are reduced, and emerging problems are solved. This may 

therefore involve removing boundaries/barriers and meeting the pupil’s immediate needs. Imposing 

demands and implementing boundaries would then later be worked on in a systematic way, through 

functional behavioural analysis and with the support of the PBS team. Another effective strategy used 

is distraction - by initiating an unexpected but interesting occurrence or event when a pupil shows signs 

that they are having difficulties. 

 

Support plans 

For pupils who may need support around their behaviours, a Support Plan is put in place. Pupils are 

encouraged to participate in the development of their own Support Plans by focusing on positive 

alternatives and choices. The plan details any strategies which have been found to be effective for that 

individual. Support plans should result from multi-professional collaboration and will be reviewed and 

amended, if necessary, following an incident. Support plans are shared and discussed with 

parents/carers. 

 

Behaviour Support: Access to Learning  

In school we have staff who are there to help monitor behaviour, support staff and pupils and liaise 

with the behaviour specialists in the LDCAMHS team. In addition to this, members of the team are given 

dedicated time each week to review incident reports and ensure all incidents are being managed and 

recorded effectively.  

They take a holistic approach and offer advice when needed, often meeting with class teams following 

an incident in order to reflect and review support plans and strategies.  

 

Reporting and Recording 



All behavioural incidents are recorded on the day they occur onto CPOMS, which is a software tracking 

system used to log incident reports, behaviours, guides and personal safety techniques used within the 

academy. All incidents reported then notify the SLG and relevant staff who read the reports and 

feedback to staff if needed. The incidents are constantly monitored and each half-term class teams 

analyse the data and compare to previous months/terms. They then offer reasons of what has worked, 

what needs to improve and are able to identify trends to put in place any interventions or strategies 

required or seek further support from the behaviour team. The SLG also meet to analyse behavioural 

data and discuss actions, interventions etc. Reports are also produced for the governors each term. 

 

Review and monitoring 

This policy will be reviewed annually or as necessary within that timeframe. 
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