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Cedars Academy 

Autism Specific Intervention – a Guide for Practitioners 

 

1.Practical Strategies 

1.1 Emphasis on Visual approaches 

The complexity of the visual aid used will reflect the learning need; from real object or situation, to facsimile, colour photograph, colour 

picture, black and white picture, line drawing, and finally to graphic symbol and written language. Software packages that provide 

quick access to graphic symbols and the ability to create customized symbols are also available. 

 

In our classes we have developed the use of visual supports to: 

• organize the student’s activity (daily timetable, task/activity checklists, calendars, choice boards 

• provide directions or instructions for the student (visual display of classroom tasks, file cards with directions for specific activities, 

pictographs and written instructions for learning new information) 

• assist the student in understanding the organization of the environment (labelling of objects, containers, signs, lists, charts, and 

messages) 

• support appropriate behaviour (posted rules and representations to signal steps of routines) 

• teach social skills (pictorial representations of social stories depicting a social situation with the social cues and appropriate responses, 

developed for a specific situation for the individual student) 

• teach self-control (pictographs, which provide a cue for behaviour expectations) 

 

1.2 Provide precise, positive praise while the student is learning 

Students with autism may learn on one trial, so directing precise praise to the very specific behaviour is important; for example, “good 

method shown in your calculations,” or “excellent contribution to the discussion.” 

Generalized praise may result in unintended learning that is hard to reverse. Saying “George, you are doing very well” when George 

is also swinging his feet while he does the maths problem might connect the feet swinging with the general praise. 

 

1.3 Use meaningful reward 

We have found that students with autism are not always motivated by common rewards that work with other students. Individuals might 

prefer some time spent alone, time to talk to a preferred staff member, an exercise routine (such as going for a walk outside or in the 

gym), time with a desired object, listening to music or other sensory stimulation.  

A preference profile that identifies the activities or other reward that are preferred by the student can be helpful when shared with 

colleagues.  

 

1.4 Provide opportunities for choice 

Acceptable methods of providing choice for students who have limited ability to communicate need to be developed on an individual 

basis. Direct teaching of making choices helps. Choice should be limited to one or two preferred activities until the student grasps the 

concept of choice. Open-ended choices will not enhance the student’s skill at making choices, and may only frustrate the student. 

 

1.5 Pay attention to processing and pacing issues 

Students with autism may need longer to respond; they may need to process each discrete piece of the message or request.  

 

1.6 Use concrete examples and hand-on activities 
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Teach abstract ideas and conceptual thinking using specific examples, and vary the examples so that the concept is not accidentally 

learned as applying in only one way. 

 

1.7 Use task analysis 

Life skills, social skills, and academic skills can all be analysed and approached as tasks and sub-tasks, with each step taught and then 

linked to the next in a chain sub-tasks.  

 

1.8 Introduce unfamiliar tasks in a familiar environment when possible 

When it is not possible to introduce unfamiliar tasks in a familiar environment, prepare the individual for the new task and environment 

using aids such as pictures, videotapes, and/or social stories. 

 

1.9 Organise teaching materials and situation to highlight what is important 

Remove extraneous materials from the desk or table before attempting to teach a skill, or present only the text you want read rather 

than the whole book; highlight the key words, such as character names in the text, so they are noticed. 

 

1.10 Encourage independent effort  

Instruction should include strategies to decrease the need for adult prompting, including planning ways to fade prompts, ensuring the 

adult is not always positioned close to the student and that the same adults are not always present to avoid dependency and teaching 

in the environments containing the cues and reinforcement that prompt and maintain the behaviour. 

 

1.11 Direct and broaden fixations into useful activities 

If the student is fixated on an object or a topic, such as a colour or shape, use it to teach a concept.  

 

1.12 Know the individual, maintain a list of strengths and interests and develop talent 

Interests and skills can be built upon both for teaching and for reinforcing successful learning and behaviour; this may not only provide 

enjoyment and success, but may also lead to the development of skills for future employment. 

 

1.13 Provide a structured, predictable classroom environment 

The environment should be structured in order to provide consistency and clarity, so that students know where things belong and what is 

expected of them in a specific situation, and can anticipate what comes next. 

 

1.14 Provide a customized visual daily timetable 

Vary tasks to prevent boredom, and alternate activities to reduce anxiety and possibly prevent some inappropriate behaviours. For 

example, alternate familiar, successful experiences with less preferred activities; alternate large group activities with opportunities for 

calming down in a quiet environment.  Incorporating physical activity and exercise at points throughout the day is helpful. 

 

1.15 Understanding Sensory Factors 

An audit of the possible sensory factors can be used to help minimize the negative effect that sensory information may be hav ing on 

students with autism, that include auditory, visual, tactile, vestibular, gustatory and olfactory.  

 

1.16 Provide relaxation opportunities and areas 

It may be necessary to have a calm, quiet, designated area where the student can go to relax. Allow opportunities for physical 

activities at frequent intervals, including ones that stimulate the vestibular system such as rocking, jumping and swinging.  
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1.17 Provide opportunities for meaningful contact with peers who have appropriate social behaviour 

This includes involving the student in shared learning arrangements, pairing the student with buddies for specific activities, involving 

peers in providing individualized instruction and facilitating involvement in after-school or extracurricular activities 

 

1.18 Plan for transitions and prepare the student for change 

schedules can be used to help them understand and co-operate with necessary changes. Social stories with illustrations can also be used 

to prepare the student for new situations. 

 

1.19 Focus on strategies for communication development 

Focus on developing interaction and communication in the environments in which the child participates (e.g., classroom, playground, 

gym). Use language that is clear, simple, and concise; figures of speech and irony or sarcasm will only confuse.  

 

1.20 Learning to listen 

Reinforcing listening efforts rather than assuming that listening is an expected and automatic behaviour is necessary; breaking listening 

down into components for the student and reinforcing each component is helpful. 

 

2. Developing Social Conversation Skills 

Virtually all people with autism have difficulty with the pragmatics of communication. For some students it may be necessary to provide 

structured teaching to develop the oral language needed for social and communicative play. Modelling, physical prompts, visual cues, 

and reinforcement can be used to facilitate attention, imitation, communication, and interaction. Encourage informal and formal 

communicative social exchanges during the day. 

 

2.1 Using alternative or augmentative communication systems 

Alternative communication ranges from using gestures or body actions to convey meaning, through to using objects to convey messages, 

picture representations (PECS) and using sign language gestures from a conventional, non-verbal, formal language.  

Parents are key players in such decisions, as the communication system should be used both at school and at home to be effective. 

 

2.2 Using social stories 

The story can be used for a variety of purposes, including: 

• facilitating the inclusion of students in regular education classes 

• introducing changes and new routines 

• explaining reasons for the behaviour of others 

• teaching situation-specific social skills 

• assisting in teaching new academic skills. 

Social stories can be created by parents, teachers, and other service providers. They are useful with students who have a level of 

cognitive functioning that allows them to understand the story. Non-readers can listen to social stories on cassette tapes. To be effective, 

a social story should describe a situation from the perspective of the student, direct the student to do the appropriate behaviour, and 

be in the voice of the student (i.e., from the “I” perspective). 

 

2.3 Teaching key social rules 

Developing an understanding of the basic rules associated with a given situation will help the child to adapt to the social context, and 

may prevent increased anxiety and reduce the reliance on inappropriate coping behaviours. Critical social skills for which students with 

autism will likely need some type of direct instruction include: 
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• Waiting—Visual cues such as an object, pictures, and written words can provide concrete information to make waiting less abstract 

and more specific to the situation. 

• Taking turns—This can be taught through the use of social stories as well as a picture or pictograph to cue the child. It may also be 

necessary to provide some instruction and rehearsal in turn-taking activities. 

• Transitions—Using social stories and providing warnings with visual cues, such as symbols that are understood by the student, can help 

the student make the transition from one activity to another. 

Transitions can be particularly difficult if the student has not completed the activity; the student may need to be prepared for the 

possibility of having to finish later. 

 

2.4 Using peer support 

Young children can be shown how to use specific prompts to initiate and maintain interaction with a classmate with autism. They may 

also need help communicating with the student. Peers should be reinforced for their role, just as the student with autism is reinforced for 

social interactions. 

Peers can be helped to develop strategies to enhance the social competence of the child with autism. Pivotal Response Training (PRT) is 

one technique that has been used during recess breaks and has been successful in increasing interactions, initiation, varied toy play, and 

language use. PRT involves teaching typical peers to use strategies to: 

• gain attention 

• give choices to maintain motivation 

• vary toys 

• model social behaviour 

• reinforce attempts 

• encourage conversation 

• extend conversation 

• take turns 

• narrate play 

 

2.5 Using social skills training groups 

Students with autism may also benefit from social skill instruction within a small-group structured format. There are a variety of social 

skills training programs and resources available. 

Promising programs include an assessment that is used to identify skills for instruction. Lessons follow a similar format in each of the 

social skills curricula: 

• identifying the skill and skill components, and when it is used 

• modelling the skill 

• role play 

• opportunities to practise, and 

• strategies for generalization 

Although these curricula are not developed specifically for children with autism, they can be used in combination with appropriate 

adaptations and supports. In addition, there may need to be a particular emphasis on the strategies for facilitating generalization of 

targeted skills. 

 

2.6 Teaching self-monitoring/managing skills 

One way to increase independence in higher-functioning students with autism is to teach self-management procedures, in which students 

monitor their own behaviour in order to earn positive reinforcement. Studies have shown that in the process of the student collecting his 
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or her own self-monitoring data, the desired behaviour increases. The accuracy of the self-monitoring may not be as important as the 

process and awareness it builds in the student. 

 

2.7 Supporting the development of friendships 

Teachers and parents may facilitate further social interaction through: 

• encouraging a friend to play with the child at home 

• helping the student join school clubs with support as needed to participate 

• teaching the child to observe other children to follow what to do 

• encouraging co-operative games 

• modelling how to relate to the child, and educating other students in the class 

• encouraging prospective friendships 

• providing enjoyment at break times 

• doing projects and activities that illustrate the qualities of a good friend 

• helping the student to understand emotions through direct teaching of how to read people’s faces and body language and respond to 

cues that indicate different emotions 

 

3. The impact of ASD and our response 

 

Impact ASD Response 

The impact of ASD on Teaching and Learning 

Difficulty forming and sustaining 
relationships  (interpreted by 
others as a lack of empathy) 

Acknowledgment of how significant social interaction skills are in enabling pupils to 
engage with a range of learning opportunities. Time is needed to explore and identify 
learning opportunities within social situations. 
 

Difficulty predicting and 
understanding the consequences 
and the impact of behaviour on 
others: 
 

Understanding the social behaviour of pupils with ASD can be complex. It is tempting to 
view the responses and reactions and motivation of pupils from a typical perspective. 
Whilst behaviour needs to be addressed it is essential that attempts are made to 
understand the ways in which ASD has been a factor and that behaviour can often 
result from communication difficulties or from prolonged exposure to highly stressful 
situations. It is important to remember that some pupils with ASD will find even the most 
basic of social situations anxiety provoking. 
 

Seeing and making connections 
in a range 
of contexts may be challenging. 
Skills learned 
in one environment may not 
automatically be replicated in 
another. 

There is a need for continuous assessment across all areas. Assessment will need to take 
account of environmental and contextual factors. Do not assume 
because a child demonstrates competence in one setting that this will be generalised to 
a range of contexts. This means more detailed and comprehensive 
approaches to assessment may be required to ensure an accurate profile of skills and 
abilities is being formed. 

Focus of attention may be 
inconsistent and out of step with 
teachers’ expectations. 

Visual supports may be needed to enable the pupil to direct their attention 
appropriately, highlighting sections that need to be read. The teacher may also need to 
check that the focus is as expected as it may frustrate pupils to feel that they are 

carrying out tasks when they find a mismatch of expectations. In reality most children 
with ASD will be trying hard to process information but may not always be on the right 
track. 

Coping with the unknown or 
unfamiliar may be stressful and 
may have a negative impact on 
behaviour. 

Plan and prepare for new situations by using strategies such as appropriate visual 
supports, social stories or by a familiar and trusted adult explaining what will happen. 
This is especially important if plans need to change. Pupils with ASD are less likely to 
respond negatively to change if it is signalled and explained in a way they can 
understand. 

Choosing and prioritizing may 
be problematic and may be 
linked to difficulties with 
predicting outcomes and 
consequences. 

Sometimes it may be necessary to limit choices in order to make the decision more 
manageable for the pupil. This does not need to mean that access to experiences or 
opportunities are closed off but that pupils with ASD 
may need to learn the consequences of decision making in a more incremental way. 

Self and task organisation, Strategies which support planning such as using checklists, schedules or colour coded 
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planning and working 
sequentially and systematically 
may be difficult and 
idiosyncratic. 

work sheets will support problems with prioritising and working in a 
systematic way. 

Flexibility of thought and 
behaviour: The ability to cope 
with change and interpret and 
act on information in a range of 
different contexts can be 
problematic.  

It is important that such inflexibility is not misinterpreted as belligerent or non compliant 
behaviour. Staff need to understand the child’s perspective and support them to work 
through the inflexibility. Pupils will need help to understand that people have different 
thoughts and feelings to their own. Pupils need to consider alternative responses to 
challenging situations in a supportive nonjudgemental environment. 

Pupils may be compelled to 
engage in a range of behaviours 
that may be considered 
impulsive or repetitive. E.g. 
flicking light switches on and off. 

It is important to establish: 
Is the behaviour a problem? 
If so who is it a problem for? 
What purpose or function does the behaviour serve? 
Why might a pupil respond in this way? 
What steps can be taken to support them to behave differently? 
What can you offer to compensate or motivate the child in place of the behaviour? 
If you simply attempt to extinguish a particular behaviour, an equally or indeed more 
inappropriate behaviour may develop. 

Reflection on one’s own actions, 
behaviours, 
experiences and expressions 
may be limited.  

Strategies that promote self awareness and self reflection are important. This can be 
reinforced by consistent use of pupil self evaluation tools. 
Consolidation that focuses, not just on content, but on process, e.g. what did you do, who 
did you do it with, what occurred, how might it have been done differently. 
This is a core area of difficulty for pupils on the spectrum, they are likely to need 
ongoing teaching and support to be able to successfully locate themselves in 
their own experiences and to be able to reflect on those experiences for future learning 
or habituation of actions. 

The Impact of ASD on Assessment 

Pupil may not be able to access 
standard approaches to 
assessment. 

Adaptation to assessment process e.g. access to distraction free environment, 
explanation of ambiguous language, extra time to process and act on or respond to 
information. 

May have a “spiked” profile 
meaning that there are 
inconsistencies in performance of 
skills and abilities across a range 
of developmental and curricular 
areas. 

Do not presume foundation skills are in place. Enable pupils to develop areas of 
strength whilst being aware of gaps in basic skills and conceptual understanding. Access 
to a broad and balanced curriculum in keeping with individual profile. 

Transferring skills across 
environments may be 
challenging. 

Assess the same competence in a range of settings. Involve and include parents and 
other relevant agencies in assessment process. Allow time to 
specifically teach skills in different contexts. 

Capacity to access social aspects 
of school life may need more 
detailed assessment and support. 

Non curricular areas such as social interaction, play and imagination, independence 
skills, self awareness and emotional understanding should be incorporated into overall 
assessment/pupil profile. 
Capacity to cope with social aspects of school life such as intervals, lunch time and 
moving from class to class should be considered. These can be significant areas of 
difficulty and are not peripheral to teaching and learning for pupils with ASD but are 
central and can potentially impact on learning and well being. 

Inconsistent motivation and 
engagement may result in 
misleading outcomes. Pupil may 
not understand and value the 
importance of assessment. 

Use pupil’s interest to increase engagement in assessment process. Identify what is 
intrinsically motivating for the pupil as they are unlikely to respond to extrinsic or social 
motivators. 
Acknowledge that reasonable adjustment has been made in order to maintain a 
realistic perspective of the pupil and their skills and competencies. 

Pupil may lack self awareness 
resulting in difficulties with 
meaningful involvement in their 
own learning. 

Support pupil to notice and comment on their own performance and behaviour in 
relation to specific or agreed targets. Develop and use visual materials to 
support pupil in recognising and recording their own progress 

The impact of ASD on Individualised Educational Programmes 

Existing planning approaches 
and tools may not meet the 
needs of pupils with ASD. 

In addition to standard curricular areas, social aspects may need to be significantly 
expanded upon e.g. Personal & Social Development – may need to include areas such 
as social interaction, self awareness, independence, 
emotional awareness 

Social skills will need to be 
explicitly assessed and taught. 

Liaison with SALT may be required to support social development. Consultation with 
parents regarding their priorities will be important. Social skills need to be 
practiced in naturalistic environments. 
CPD for school staff in these areas is likely to be needed to enable staff to understand 
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the key issues and to develop appropriate targets and teaching activities. 

Unstructured social aspects of the 
school day will need careful 
planning. 

Whole school awareness is important. Non teaching staff should be aware of and 
involved in formulation of targets to meet needs out of the classroom e.g. 
Intervals and dining hall etc. Consideration of the whole school environment from the 
perspective of pupils with ASD will be needed to ensure empathic and supportive 
responses. 

Transitions across the school day 
including coming to and leaving 
school will need careful planning. 

An effective, reciprocal system for home/school communication is needed so that issues 
relating to identified and agreed targets arising from either environment can be 
monitored and acted upon. Liaison with escorts and other adults involved in transporting 
pupils to and from school may be needed to 
ensure consistency for key targets. Similarly liaison with any before and after school 
care providers will also be beneficial. 

Pupils will need support to 
monitor their own progress and 
to be actively involved in their 
own learning. 

Pupils are likely to need time and structured support to prepare a meaningful 
contribution to the planning and review process. Self assessment tools may need 
adapted to accommodate the thinking and information processing styles of pupils with 
ASD. 
Targets should be reinforced daily in the classroom environment with specific target 
highlighted so the pupil is aware of the focus of their efforts and that the 
potential to feel overwhelmed is minimised. 

There is likely to be a range of 
professionals involved in 
supporting the pupil and 
their family 

Robust systems for ongoing review involving key professionals and the family will be 
needed. Sufficient time will need to be allocated for staff to prepare for 
and to be involved in meetings. 

The impact of ASD on Classroom Organisation and Classroom Strategies 

Cognitive processing such as 
Central Coherence difficulties 
may impact on the pupil’s 
capacity to identify and act 
upon 
common environmental cues. 
Identifying and understanding 
the appropriate focus of 
attention may be problematic. 

Pupils may need time to familiarise themselves with the classroom environment and 
surrounding key areas. Cupboards and resource areas should be clearly labelled to 
show content and or function. 

Pupils may have a poor sense of 
group culture and group identity 
and this may be a factor in 
relation to collaborative 
working or group tasks. 

Pupils may need a range of prompts including verbal and visual supports in order that 
the focus of attention is explicit. An environment that is as clutter and 
distraction free as possible will maximise capacity to concentrate. 

Pupils are likely to be more 
vulnerable to peers who may 
focus in on unusual social 
behaviour and who may exploit 
inappropriate attempts to 
interact. 

Pupils will need a sensitive and empathic approach to enable them to be meaningfully 
included in social aspects of learning. An incremental approach may be needed e.g. 
working with an adult then working in pairs and building to groups. Assess and develop 
self-awareness skills in areas related to their vulnerabilities. 

Ritualistic or routine driven 
behaviour may develop as a 
compensatory coping strategy 
if there is an absence of structure 
and predictability in the 
immediate and wider 
environment. 

Staff will need to monitor carefully peer interactions and when necessary intervene to 
prevent escalation of any issues. Sensitivity will be required so that social attempts by 
pupils with ASD are not undermined. 

Poor understanding of time 

concepts, including the passage 
of time, quantifying time and 
abstract language used around 
time  

Individualised, empathic responses are important. 

Regular time out or access to time out may be beneficial. Teaching self-regulatory 
strategies may be important. 

Pupils are likely to need a high 
level of repetition of information. 
This may be due to the way in 
which information is processed or 
to a high level of anxiety. 

A concrete record of key information using visual supports if needed is likely to minimise 
the need for repetitive questions. 

Motivation to engage with tasks 
is dependent on many factors 
including: 
• Purpose 

Consider observing to find what will motivate a pupil in any given situation as this may 
also vary. 
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• Interest/experience 
• Tangible outcomes 

The Impact of ASD on the Social Curriculum 

Transferring social skills from one 
context to another is likely to be 
problematic. 

It will be important for staff to understand that generalising difficulties are associated 
with ASD and to recognise that pupils are likely to need direct teaching and support to 
enable them to use skills in a range of 
contexts. Pupils will be supported by:  
Staff accepting this as a feature of their ASD. 
Maximising opportunities for social learning that takes place in situ. 
Modelling the expected social behaviour. 
Developing appropriate peer support systems such as a ‘buddy’ system. 
Using visual supports to prepare the pupil for new social experiences. 
Providing a named and accessible member of staff to support the pupil emotionally 
when social situations go wrong. 
Providing support to enable the pupil to reflect on social situations that have gone 
wrong and to develop alternative strategies or coping mechanisms.  

Lack of knowledge and 
experience of the 
incremental and complex way in 
which friendships develop. 
This can render them socially 
vulnerable in a number of ways. 

Pupils may need individualised support in order to recognise such behaviour in others. 
 

A tendency for logical, 
sometimes rigid interpretation of 
rules. 
Social behaviour may therefore 
be very inflexible with some 
responses being perceived by 
adults as belligerence. Such 
pupils are frequently exactly 
right on a logical level but 
extremely inappropriate on a 
social level. 

Staff need to be aware of their own non verbal and verbal language. 
They may feel their authority is challenged and may feel undermined by the pupil. It is 
important to reflect on such responses within the context of understanding the impact of 
ASD on the pupil. 

Pupils can often become ‘targets’ 
as their social naivety can be 
very apparent. 

Provide ‘assertiveness training’ but be aware of the possible impact of inflexible 
thinking and that the pupil may rigidly apply a set response in a variety 
of different contexts. Provide visually timetabled ‘social translation’ sessions. This can 
provide an opportunity within the day for the pupil to discuss situations they may not 
have understood or that have been picked up as social misunderstandings by teachers. 

The Impact of ASD on Emotional Well-being 

Understanding self-awareness 
may require focused teaching. 
Specialist approaches to 
teaching understanding of their 
own condition may be required.  

Develop a visual emotional understanding programme 

Difficulties building positive self-
esteem. 
Rigidity of thought and need for 
sameness may result with 
difficulties arising from 
difficulties with executive 
functioning. 

Teach the associations of feelings with experience. This requires immediate 
association, therefore, when they show behaviours that indicate a feeling or state, teach 
this association immediately. Augment this learning by developing concrete visual 
supports. 

A ‘fragile sense of self’ may 

leave pupils vulnerable to 
additional mental health 
difficulties. 

Teach others to understand the pupils ‘differences’ by having awareness-raising 

Sessions. 
 

Pupils may find the playground 
or breaks in the routine of school 
day quite threatening and 
anxiety provoking. 

Buddy or friendship support systems are likely to be more appropriate for younger 
children and can form the basis of meaningful work in the area of citizenship. 
Older pupils may need an identified safe haven within the school. This may be a room 
or indeed a trusted member of staff they can seek out when they are feeling stressed 
or overwhelmed. 

The impact of ASD on Transitions 

Resistance to change with a 
preference for the familia, is a 
key feature of individuals on the 
spectrum. 

Assessment to work towards an individualized transition plan should take place. This 
should take account of: 
The pupil’s capacity to cope with change 
Key people or agencies who may be contributing to the transitions process. 
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4. Key Messages 
 
4.1 Key Messages for Management:  

 A school should seek to develop among all it’s staff the following core competencies: 

 Understanding of autism spectrum disorders, learning difficulties/co-morbid conditions 

 Knowledge of the range of strategies in relation to the triad of impairment 

 Ability to prepare, plan and implement Individual (autism) Education/Behavioral Plans (IE/BPs.) 

 There school be whole-school recognition that: 

 most children on the spectrum will learn social behaviour intellectually rather than intuitively  

 social knowledge and social behaviour are likely to be incompatible with chronological age  

 many children on the spectrum are interested in social engagement but lack skills, knowledge and innate social curiosity to 

develop socially  

 pupils on the spectrum are especially vulnerable to the attitudes of peers   

 Such schools will  

 raise and develop autism awareness among their staff, parents and the wider community; 

 have a designated autism advocate(s) to support parents, provide staff training and pupil support; 

 work collaboratively with other professionals in the development of autism specific provision; 

 provide individually tailored programmes which ensure the child with autism can cope with his/her autism, access the curriculum 

of his/her peers and make educational and social progress; 

 adapt the school environment to ensure that children with autism feel safe and secure and at ease 

 

 

4.2 Key Messages for Teaching and Learning: 

 Recognise and take account of alternative thinking, processing and learning styles  

 Appreciate and value unique interests and strengths  

 Incorporate special interests into teaching as a means of motivating and sustaining engagement  

 Take account of sensory processing or sensory sensitivity issues  

 Involve pupils in identifying their own learning needs  

 Appreciate that motivation is likely to be inconsistent  

 Take account of the uneven profile of development, skills and needs  

 Use a range of assessment methods Assess across a range of environments  

 

 

4.3 Key Messages for Transition: 

Transition of any kind is likely to 
involve 
elements that are new whether 
that be people, expectations or 
contexts. 
Cognitive styles will influence 
individual 
interpretation, processing and 
understanding of new 
environments. 

Preparation visits. 
Communication of information in a form that is accessible to the pupil. 
Parental concerns. 
CPD for staff. 
Time (staff) – for planning, familiarisation and a reasonable timescale for the transition 
to take place. 
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 Be aware of and sensitive to inherent resistance to change  

 Understand the high levels of stress and anxiety that the anticipation of transition can bring about  

 Recognise that stress may manifest in behaviour that might other-wise be viewed as belligerence or non-compliance  

 Ensure that sufficient time and gravitas is given to the process of transition  

 Ensure there is a contingency plan as a safety net for pupils when plans do not come to fruition 

 


