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Cedars Trust Vision, Mission and Aims 
 
COVID-19 and Cedars Academy’s Recovery Curriculum 
 
Cedars Academy is a specialist provision for young people aged 3-19 years with physical, sensory and medical 
needs, speech, language and communication disorders, autism and a wide range of complex needs 
associated with emotional vulnerability.  Their wide range of special educational needs are typically multi-
layered and interconnected, combining mental health, anxiety, attachment, relationships, behavioural, 
sensory, and communication features.  In order for our students to succeed, we aim to provide an enabling 
environment that has a clear focus on relationship building.  We believe that this sort of emphasis continues 
to be pertinent and relevant to how our students need to be supported in response to the trauma associated 
with the global pandemic of COVID-19. Ensuring that the values represented by our Trust’s Mission and 
Intention continue to be retained at the centre of our work is therefore key as we believe these values are 
intrinsic for providing a consistently high standard of support during this journey of reconnection, recovery 
and building resilience for our school community. 
 
Mission 
 
Ours is a community of learning, where secure partnerships create opportunities for students, staff, parents 
and carers alike to grow to become intellectually, emotionally and socially Fit for Life 
 
 
Intention 
 
We aim for all students to leave us as: 
 

 Successful learners who enjoy learning, making progress and achieve 
 

 Confident individuals who can live safe, healthy and fulfilling lives 
 

 Responsible citizens who are able to make a positive contribution to society 
  

Every one of our students and staff will have been affected, in a variety of different ways, by the events of 
the pandemic.  In their thinkpiece “A Recovery Curriculum: Loss and Life for our children and schools post 
pandemic”, Carpenter and Carpenter (2020) identified 5 losses that are likely to be experienced: “of routine, 
structure, friendship, opportunity and freedom” and that these “can trigger the emergence emotionally of 
anxiety, trauma and bereavement in any child”. 

Cedars Academy has identified a sequence of stages pertinent to our specific student cohort that our 
students will require support with in order to address each of these potential losses, as well as regain any 
losses in the standards of their emotional and academic development associated with the impact of the 
pandemic.  The support we will provide will be guided by the implementation of “personalised reintegration 
routes” feeding into the teaching of our new Recovery Curriculum that has been specifically designed to 
empower students to continue progressing  towards their long term, pre-pandemic, aspirations.  The stages 
that link to the routes incorporate Carpenter and Carpenter’s 5 levers of recovery: relationships, community, 
transparent curriculum, metacognition and space and the principles of Maslow’s Hierarchy of Needs.  As 
always, a personalised approach to planning will be adopted that considers each student’s holistic needs.  
Supporting our students to develop both their independence and interdependence skills, as well as their 
self-regulation and characteristics of perseverance and resilience will be more central to our work than ever.   



Cedars Academy Recovery Curriculum June 2020                                                                                                                                  pg. 3 

It is our role as a school community to support each other through this challenging time.  Humans are not 
born able to regulate stress.  Psychological research has demonstrated that systems which foster co-
regulation can help mitigate stress and prevent injury, therefore it is key that we support our adults in school 
to be able to be those strong role models our students can rely on. Research published in The Lancet 
Psychiatry Journal (2019) showed in a representative sample of 18-year-olds, even pre-pandemic high levels 
of trauma – that 1 in 3 had experienced trauma in childhood – toxic stress leading to injury and 1 in 12 met 
the diagnostic criteria for post-traumatic stress disorder.  Our cohort at Cedars Academy is a particularly 
vulnerable one; the majority of whom have experienced turbulent and traumatic school and/or life 
experiences and it is therefore crucial that we invest all available time and resources to minimise the long-
term impact of the pandemic and support them recovering from any associated trauma so that when the 
time is right they have the emotional resilience, communication and learning skills to be able to reintegrate 
on to their original learning path. 

Evidence shows that “across large populations, the more adverse childhood experiences experienced, the 
worse the outcomes but research shows that future outcomes for health and wellbeing are NOT prescribed 
by past experience” (Cairns, 2020) therefore timely intervention for our students to ensure the effect of the 
trauma of the pandemic is minimised is key.  A recent survey undertaken by the charity Young Minds 
involving 2000 people with existing conditions (March 2020) revealed that the current pandemic is having a 
profound effect on young people with existing mental health conditions.  83% of those who took part 
reported increased anxiety, problems with sleep, panic attacks or more frequent urges to self-harm.  
University of Oxford’s Co-space study reported that one fifth of children do not feel safe to leave their 
homes” (Rae, 2020).  Cairns (2020) recommends that direct experiences such as “unconditional love, helping 
others in community projects and being involved in social activities” and “environmental factors such as 
access to an available trusted adult who is not a parent, access to an appropriate education and engaging in 
hobbies” are all “protective and compensatory experiences which buffer stress and trauma”.  Therefore, this 
research has informed the planning of our Recovery Curriculum at Cedars Academy, alongside Maslow’s 
Hierarchy of Needs, Carpenter and Carpenter’s (2020) levers of recovery. 
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Recovery Curriculum  
(PROCESS FLOWCHART) 

 

 

 

 

 

 

 

 

 

 
 
 

PART 1: identifying the stages our students 

will need to go through 

PART 2: completing/amending 

personalised reintegration route for each 

student using the ‘stages’ document 

PART 3: planning our recovery curriculum 

and incorporating students’ individual 

views and flightpaths to make them 

bespoke to the individual and class 

PART 4: continual assessment for learning, 

revisiting/adapting earlier stages where 

needed and formal reviews as per schedule 

ASSESSMENT FOR 

LEARNING VIA 

  

(1) Recovery curriculum 

target frameworks 

(2) Personal Learning Plans 
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Recovery Curriculum  
(PART 1: STAGES) 

Guiding our students through reconnection, recovery and building their resilience 

 

 

 

 

 

 

Physiological & attachment needs 

Safety needs & reconnection 

Identify engagement factors 

Routine and respect 

Relationship building 

Transition planning 

Safety needs & reconnection 

Routine, respect & relationships 

Continuing pre-pandemic progress journeys 

Individual progression pathways 

Self- 

actualisation 
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PART 1: STAGES OF CEDARS ACADEMY’S RECOVERY CURRICULUM 

 Identify engagement factors – what motivates each student to come to school?  Friends, esteem needs, self-actualisation 

needs?  Identifying and utilising staff strengths. 

 

 Physiological and attachment needs – positive and regular communication with families, sharing recipes, healthy 

cooking, supporting families with advice on sleep hygiene and screen time, weekly Thrive at home activities, supporting 

safeguarding needs, physical and mental health and any physiological symptoms of stress and trauma, supporting 

attachment needs, student and parent support surveys, leadership supporting staff’s individual needs. 

 

 Safety needs and reconnection – Cedars Covid Response Charter (CCRC), building staff and student confidence, 

supporting students with interpreting information from the media and how it impacts them, communicating measures 

in place, social stories, self-responsibility, social distancing, identifying safe and withdrawal spaces, supporting and 

responding to sensory needs, re-building relationships with staff, using technology to support reconnection for students 

who want to engage, home-community visits where needed, strategies to communicate and manage their anxieties, 

supporting students’ and staff’s physical and mental health needs, digital distancing, emotional regulation, 

communication. 

 

 Routine and respect – once groundwork above has been done, establish the routine that our students need – exercising 

safely, getting the balance based on their individual school motivators – working towards their aspirations, e.g. 

qualifications, researching and planning work experience opportunities and relationship building activities with peers, 

developing acceptance of new routines, developing attention and concentration, mirroring technologies used at home 

and greater focus on independent learning than group teaching initially, supporting students re-establish purpose and 

vision of their journeys and coping with sense of loss of learning time, respecting students’ need for space after being 

isolated and students respecting social distancing and their responsibility to keep others safe, respecting others’ journeys, 

needs, anxieties and coping strategies, PPE. 

 

 Relationship building – supporting attachment needs, building on and rebuilding healthy online relationships, coming to 

terms with the fact that they may be rebuilding relationships at school before those with their own extended family, loss 

and bereavement, with the community – feeling safe in the community, understanding new boundaries. 

 

 Transition planning – planning for a positive future, creating positive news stories, building relationships with new peers, 

new staff, orientation with new site (both incoming students and those moving to Post 16), transition books, team 

building, use technology to stimulate excitement for transitions, e.g. teachers doing virtual tours of new build, virtual 

teaching from new classrooms + PE with new specialist teacher, engaging students, communicating and establishing 

belonging, communication, visit new site if possible. 

 

 Safety needs and reconnection – welcoming families to the site, orientation of site, communicating and establishing 

permanence of change, establishing new boundaries, safe spaces, new routines, new relationships with key staff and new 

classes, engaging students, strategies to communicate and manage their anxieties. 

 

 Routine, respect and relationships – embedding routines and expectations, respecting one another’s needs and ways of 

working, establishing new class groupings. 

 

 Continuing pre-pandemic progress journeys – baselining, managing the impact on students’/staff’s mental health of 

previous stages. 

 

 Individual progression pathways – working towards their personalised progression pathway based on their interests and 

aspirations. 

 

 Self-actualisation – on journey of achieving aspirations, developing independence and self-belief to support them 

achieving their goals. 
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PART 1: stages of cedars academy’s recovery curriculum linked to  

carpenter and carpenter’s recovery curriculum’s losses and levers (2020) 

“The common thread that runs through the current lived experiences of our children, is loss.  From loss 
emanates three significant dynamics that will impact majorly on the mental health of our children. Anxiety, 
trauma and bereavement are powerful forces. For them all to appear at once in an untimely and unplanned 

fashion is significant for the developing child. Our children are vulnerable at this time, and their mental-
health fragile. And on top of that, they are witnessing a sea of adult anxiety, which they unwittingly are 

absorbing.” (Carpenter and Carpenter, 2020). 
 

Carpenter and Carpenter identified 5 losses: 

 The loss of friendship and social interaction. 

 The loss of routine. 

 The loss of structure. 

 The loss of opportunity. 

 The loss of freedom. 
 
And the following 5 levers of recovery: 
 
Lever 1: Relationships – As always at Cedars Academy, relationship building will form a significant part of 
what we do and an element that has remained strong throughout lockdown.  During the first two stages of 
students’ recovery routes, reaching out and reconnection with students will be critical – with key staff 
speaking to students on the phone, via skype or doing socially distanced walks from their homes for those 
students who need it prior to returning to the school site. Consistency of staff and approach will then 
continue to rebuild reconnections once in school, utilising the Thrive approach. 
 
Lever 2: Community – Discussions with students and families and surveys will contribute significantly to 
initial planning for each student’s personalised route.  Continuity of approaches to learning used at home 
will be used in school where appropriate to support this transition. 
 
Lever 3: Transparent Curriculum – Staff teams that know students well will plan their reintegration 
pathways, taking into account student and family views and what is important to each individual.  Each class 
will be involved in planning their timetable using the ‘pillars’ of the recovery curriculum.  Routes will be 
shared with students to offer that ‘transparent curriculum’ that students need. 
 
Lever 4: Metacognition - Continuity of approaches to learning used at home will be used in school where 
appropriate to support this transition.  Cedars Academy’s Recovery Curriculum has been specifically 
designed to focus on and support the development of key learning skills that are likely to have been impacted 
in recent months, e.g. maintaining their attention, sensory regulation and social communication and 
interaction.  The Recovery Curriculum will be key to developing students’ confidence, self-esteem and 
resilience. 
 
Lever 5: Space – Involving students in planning their reintegration routes and identifying students’ 
engagement factors (stage 3 of the Recovery Curriculum) will be key.  Space will also be a central element of 
Personal Modules for our students as well as other creative elements of the curriculum such as creative arts 
and sport. 
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PART 2: TEAM CEDARS REINTEGRATION ROUTE: NAME  

 

 

 

 

 

 

 

 

 

 
 

Physiological and attachment needs: 

 

Safety needs and reconnection: 

 

Routine and respect: 

 

Relationship building: 

 

Transition planning: 

 

Safety needs and reconnection: 

 

Routine, respect and relationships: 

 

Continuing pre COVID-19 progress journeys: 

 

Individual progression pathway: 

 

Self-actualisation: 

 

Identify engagement factors: 

 

Who are the key people who support me? 

 

 

 

 

What helps me? 

 

 

 

 

Date 

moved up: 
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Recovery Curriculum  
(PART 3: THE CURRICULUM) 

Aims 
 
Our Recovery Curriculum at Cedars Academy aims to enable our students to continue to develop their 
emotional resilience; developing their self-regulation and learning how to learn in a school environment 
once again. 

Central to this will be supporting them through the following stages using a personalised approach: 

1) Physiological and attachment needs 
2) Safety needs and reconnection 
3) Identifying engagement factors 
4) Routine and respect 
5) Relationship building 

Students will need to focus on each stage with differing periods of intensity and for varying amounts of time.  
If and where necessary, referrals to external professionals will be made. 
 
Coinciding with that recovery is significant school growth and ongoing building works on the school site 
which will bring with it additional sensory and routine changes for all of our students, and naturally, 
increased anxiety. 
 
Therefore, following, and quite possibly alongside the above stages, will come the following stages – 
reflecting an iterative cycle; mirroring the initial stages they will need to go through following the trauma 
experienced from the pandemic: 

6) Transition planning 
7) Safety needs and reconnection 
8) Routine, respect and relationships 

Although engaging in core learning will be important for routine for many of our students, only when they 
have made sufficient progress through the above stages will the predominant focus be able to shift towards 
their cognition and learning targets and progress in order that they can continue their personalised progress 
pathways towards their pre-pandemic goals and aspirations. 
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The Recovery Curriculum 
 

Each student will have a personalised reintegration route (see part 2); this will be informed by: 

 Parent and student views – through telephone conversations and the Reasonable Endeavours 

assessment. 

 Information from staff from their regular communication with families throughout  

 Multi-agency professional views where relevant, e.g. social worker, CYPS, paediatric therapists etc. 

 Targeted student’s Behaviour Support Plan to inform any specific triggers that might be relevant 

and also engagement factors which will be key. 

 

You can engage that child as a learner once more, for engagement is the liberation of intrinsic 

motivation, (Carpenter et al, 2015). 

 
Students’ personalised reintegration routes are carefully incorporated with the core pillars of our Recovery 

Curriculum.  These core pillars are: 

 
 

Before students return to school, they will have a telephone or Zoom conversation with their Bubble lead to 

discuss their time in lockdown, what they enjoyed doing, what the challenges were, how they feel, what 

their worries are and what help they would like with their learning and returning to school.  The outcomes 

of this will then feed into their personalised reintegration route and inform the support and curriculum they 

receive as they prepare to return to school and when they are back onsite. Due to many of our learners 

having a diagnosis of Autistic Spectrum Condition, it will be crucial to manage students’ expectations and 

that students are well prepared for the return to school; knowing what to expect, specifically knowing:  

 Their morning routine. 

 Where they will be working. 

 Who they will be working with – adults and students. 

 How working with adults and other students will look different. 

 What their day will look like. 

 What to do if they are anxious or in crisis – knowing where their safe space is. 

 What to do in an emergency. 

 What restrictions are in place in the school building. 

 What safety measures are in place and how this will change the school day for them. 

 Procedures for break and lunch times. 

 The ‘whys’ to all the elements above. 
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A visual social story will be created, where appropriate, for each day of the week with a plan of the school 

layout, routines etc. to support students understanding of what to expect; starting with the familiar and 

outlining the changes.  Generic social stories in areas such as what it will be like returning to school, what 

safety measures are in place, what to do if they are in crisis, want to see their friends or are anxious, e.g. if 

someone coughs, will be available for all students who need it. 

Routine is key for our students.  A new routine for this transitory period will be planned by the lead teacher 

for that class in collaboration with the students in attendance onsite.  It will consist of the following sessions 

(the balance of which and session lengths will be determined by their individual needs and routes): Well-

being, Get Active, Communication, Community, Key Skills and Personal Learning. 

It will be essential that key strategies which typically support students with communication needs are in 

place, e.g. visual/written timetables, lists of instructions, visual supports, social stories and processing time.  

Visual clutter in classrooms will be kept to a minimum – both for health and safety and ease of sensory 

processing.  

During the week, continued high levels of communication with each student’s family will need to continue 

as many of our students are highly skilled at masking and it will be important to have a thorough 

understanding of our students’ anxieties and where they need support. 

Students will receive a high level of adult support.  A golden thread running through the day will be trauma-

sensitive and relational practice by all adults supporting students in school.  The key elements are (Barnados, 

2020): 

 

              

 

  

Trauma 
sensitive and 

relational 
practice

Nurture

Respect

CompassionSafety

Rights

The team at Cedars Academy are experienced in this 

approach and are experts at nourishing and nurturing 

our students’ mental health and wellbeing; building 

trusting relationships and giving students the 

emotional scaffolding, they need to develop their 

confidence and resilience.   

They will need high levels of support to reintegrate into 

school and society successfully as they our likely to 

return experiencing reduced empathy, motivation, 

anhedonia (loss of capacity for joy), low self-esteem 

triggered by minor events and reduced ability to 

engage positively with others. 

As they have experienced a significant stressor through 

the pandemic, it is only through this approach and 

developing their resilience during this period; working 

with their vulnerabilities, that we will be able to reduce 

the risk of any tolerable stress becoming toxic stress 

and having long-lasting impact. 
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Further detail on the 6 pillars of our Recovery Curriculum is included below: 

Well-Being 

Well-being action plans for current students in each socially distanced group will be implemented. Sessions 

will support students’ emotional development and equip them with the tools for a secure stress-regulation 

system that should enable them to settle, to feel safe, to concentrate, to be curious and to be willing to work 

alongside their peers and work in collaborative ways.  Through Well-Being sessions we aim to develop 

students’ resilience and work towards supporting them engaging in structured learning again.  The more 

they practise activities which support them being able to self-regulate, in time, the less time in will take them 

to settle after an incident of stress, and more successful they will be. 

Within these sessions there will be a focus on supporting the fulfilment of students’ basic needs – supporting 

knowledge and understanding about areas such as sleep hygiene, healthy diet, wellbeing, safety needs and 

understanding and compliance with the Cedars Covid Response Charter. 

Activities during these sessions will include: sensory activities, relaxation and mindfulness and creative arts; 

art, crafts, drama and music, which will also link into community and compassion sessions. 

Get Active 

Physical activity is key to supporting stress management and emotional regulation, particularly for those 

with a special educational need or disability, as reflected in the Government’s decision to remove the 

restrictions on daily exercise for those with autism during lockdown.  Engagement in exercise varies for our 

students so activities will be wide-ranging; from a sensory diet interspersed throughout their day to support 

self-regulation, workouts such as Wake and Shake or Joe Wickes, walks, geocaching/Pokemon Go, playing 

basketball, outdoor learning, gardening, PE in the school ground.  Regular opportunities for sensory 

regulation will be key as students are likely to be on heightened alert; more affected than ever by certain 

things such as crowds or sounds like people coughing/clearing their throat. 

Communication 

“Relationships are at the heart of creating environments which support good mental health and wellbeing 

for our children and young people” (Barnados, 2020). 

Relationship building: This is one of the key levers for a Recovery Curriculum as identified by Barry and 

Matthew Carpenter (2020).  For our students it will be important for them to feel listened to and to process 

their emotional experiences of lockdown; discussing what happened, how it affected them, what sense they 

made of it and how they managed it.  Talk time with a trusted person will therefore be a crucial element of 

their recovery.  Relationship building with staff and developing their trust and confidence will be key.  It is 

about: 

 Understanding how an individual feels 

 Enabling students to discuss how they feel 

 Promoting change in how they deal with how they feel.     (Barnados, 2020)                                              

Social, emotional and mental health interventions will be planned tailored to the individual student. 

There will also need to be relationship building with students who are new to their class, rebuilding where 

there were incidents prior to lockdown or where there have been conflicts online during lockdown. 

Expressive and social communication: This is an area students are likely to have had limited experience of 

during lockdown; spending increased time at home, many in their bedrooms and engaging in narrow social 

communication opportunities such as online gaming.  Regular practise developing confidence and skills in 

speaking and listening activities and social communication will be key – through group discussions, turn 
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taking games, team building, social communication games and drawing and talking therapy where there is a 

trained practitioner available.  A high level of adult modelling and scaffolding will be required. 

Receptive communication: A high proportion of our students have ADHD and it will have been some time 

since they have had to sit down and do active listening.  At home they are likely to have been able to dip in 

and dip out of conversations whilst completing another activity so developing the single channelled sitting 

and listening skills required in a more formal classroom situation will require practice.  Giving processing 

time will be key.  Social communication skills such as turn taking in conversation, active listening and 

respecting others’ viewpoints are also likely to require considerable focus, modelling and scaffolding. 

Community 

The focus of this area of learning for students is ‘be kind’; both to themselves as they build up their 

confidence being out and about in the community again and to others, as ‘compassion’ is a key element in 

recovering from trauma as it is actively good for our mental health, as demonstrated by neuroscience.  As 

community usually forms a key part of our curriculum it will be about forging new links in the community 

where compassion is at the heart and undertaking projects related to this which may involve writing or 

creative arts.  We will also be utilising the community for outdoor learning, as appropriate within the 

constraints of the current government guidance and school risk assessments. 

Core skills 

Routine is important to our students so elements of core learning skills such as English and Maths will be 

introduced early on for those who are able to access this.  Considering engagement and a manageable level 

of challenge will be key in the current climate – games, for example, would be a good starting point to re-

engage students in English as they have engaged in less English than maths when working from home. 

Considering how they learn having maybe engaged in home learning for a significant of period of time will 

be important, e.g. it might be useful to keep some routines in place to support transition back into school.  

For some students, core skills will only be worked on in context, e.g. as part of community projects or 

personal modules.  For others, e.g. Key Stage 4 and 5, it will form a key part of their Recovery Curriculum to 

help compensate for any sense of loss of opportunity they may perceive more pertinently due to upcoming 

exams and transitions.  Preparation for Adulthood is key alongside English and Maths in our usual curriculum 

at Cedars. PfA will be planned in where appropriate within Core Skills but intertwined throughout Well Being 

and Communication for most bubbles, for example through speaking and listening activities, scenario based 

sessions, games and team building. 

Personal Modules 

Following isolation and also due to possible anxiety related to COVID-19 it will be important to some students 

to have physical space from others when they are in school.  Working on personal projects and goals (perhaps 

from PLPs) will therefore support with this need, as well as support students working towards their own 

goals and areas of interest to increase engagement, their ability to channel their creativity using their 

strengths and sense of purpose. 
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Recovery Curriculum 
(PART 4: ASSESSMENT) 

 

In line with our school aims, the following additional targets have been set for each of our students, where 

relevant and aligned with the stages of our Recovery Curriculum: 

 

 To develop healthy routines and practices to enable me to build up my stamina to attend school. 

 

 To take responsibility to endeavour to keep myself and others safe and physically and mentally well. 

 

 To develop my confidence and independence. 

 

 To strive to engage in a routine and range of curriculum enrichment activities that will foster feelings 

of self-worth and enjoyment and support me continuing to progress with my targets, goals and 

aspirations. 

 

 To rebuild trust and relationships with staff, other students and members of the community in order 

to be able to work interdependently; participating in motivating activities that will enable me to have 

fun and share in the enjoyment of others. 

 

 To be able to accept support in order to manage and move forward with upcoming transitions. 

 

These targets will be added as a Recovery Curriculum assessment framework so that they can be linked to 

evidence (from either school or home) to demonstrate and evaluate progress in these areas.  Evidence (from 

either school or home) can also be attached to students’ individual EHCP targets which will form part of the 

assessment process for their annual review. 

 

Example of Recovery Curriculum targets and stages attached to a piece of student’s evidence. 
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Following a baseline of the Recovery targets during Stage 2 (Safety Needs and Reconnection), progress 

towards these reintegration targets and their routes will be tracked using the following scale at least twice 

a half term in Evidence for Learning by their teacher.  Judgements will be moderated by teachers and SLG. 

 

Assessment scale for Recovery Curriculum targets and stages. 

No evidence 

(N/A) 

Score: 0 

Engaging 

(Eng 1-3) 

Score: 1-3 

Developing 

(Dev 1-3) 

Score: 4-6 

Consolidating 

(Con 1-3) 

Score: 7-9 

Expected 

(Exp) 

Score: 10 

There is no evidence 

that the student has 

started to make 

progress towards 

this target or stage. 

The student is 

engaging in this 

target or stage: 

showing some 

independence of 

thought and making 

small steps of 

progress with 

support (e.g. of 

adults or using 

resources). 

The student is 

making progress 

with this target or 

stage; demonstrating 

increasing 

knowledge, 

understanding and 

independence.  

However, it is still a 

barrier to them 

progressing on their 

learning journey. 

The student is 

making good 

progress with this 

target or stage; 

demonstrating 

increasing 

knowledge, 

understanding and 

independence.  

However, there are 

still areas of focus 

for them. 

The student has 

reached the 

expected level with 

this target or stage 

based on where they 

were pre-COVID-19 

and are ready to 

take their next steps 

in their learning 

journey.  They can 

now focus on other 

Recovery Curriculum 

targets and/or their 

EHCP targets in this 

area. 

Definitions of assessment judgements 

 

Sample of Recovery Curriculum target progression in Evidence for Learning. 
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Sample Recovery Curriculum summative assessment in Evidence for Learning (we will initially focus up to 

‘Transition planning’ until we start the transition to our new school building. 

 

Engagement 

We will also monitor engagement throughout this period through the following tags attached to evidence 

for sessions when students are in school: 

 

Staff will continuously reflect and evaluate the activities they plan and deliver using the ‘Plan, Do, Review’ 

approach to ensure effective assessment for learning, in conjunction with students’ individual routes and 

Recovery Curriculum. 
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Monitoring: how do we know we are doing the best we can do? 

 
The following are all possible indicators of successful progress for our students during this period: 

 

 Students are moving through their routes in a timely manner.  The route assessment frameworks will 

be monitored by the Senior Leadership Group.  Where students aren’t making timely progress, routes 

are amended and actions put in place, as evidenced by updated versions of the route.   

 

 Students are making progress through the Recovery Curriculum targets - progress is evidenced on 

Evidence for Learning against targets that are key for each student as reflected by the focus of their 

personalised reintegration route.  Insights data in Evidence for Learning and analysis. 

 

 Engagement is increasing – this may be in remote lessons, e.g. online or onsite. 

 

 Positive qualitative feedback on family communication logs/Bloomz etc. 

 

 Students are making progress towards their EHCP targets where relevant. 
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TRANSITIONS 

 
Leavers 

 

For students leaving Cedars and transitioning to a new setting from July 2020, personalised routes and their 

Recovery Curriculum will be focused on developing the necessary skills for their next phase of education; 

including developing independence skills, confidence and ensuring they have as much information as 

possible in the current situation, to prepare them for a smooth transition. 

 

New starters 

 

There are 24 students transitioning into Cedars in September 2020.  The following transition timescales will 

apply for these students: 

 

Term 5 – starting reading EHCPs, phoning current settings to gather information. 

 

Term 6 – continuing above work, writing risk assessments, gathering information on Term 5/6 provision 

received from schools and impact of COVID-19 on these students, phoning parents to ascertain current 

challenges, engagement factors and transition opportunities, writing personalised reintegration routes, 

beginning transitions – arrangements TBC depending on current government guidance and starting work on 

the initial stages of their routes, planning provision for start of Term 1 and communicating this with students 

and their families, virtual coffee morning for new parents TBC, sending out transition books including staff 

and student passports. 

 

Term 1 – continuing working through personalised routes and format of Recovery Curriculum TBC in 

response to current government guidance. 
 

Recovery Curriculum  
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TEAM, TEAM, TEAM 

 

There is no doubt that supporting our students is a very rewarding, albeit physically and emotionally 

demanding role.  It is critical that staff feel able to seek support; whether that be someone to offload to, a 

shoulder to cry on, adaptations made or more formal support from external professionals.  Afterall… 

“You can’t pour from an empty cup”. 

Every one of us has been facing our individual challenges over recent months; after all we are living through 

a global pandemic, it is important that we respect and acknowledge that this will have affected and is 

affecting us all in different ways and that, as always, we ensure that our team adapts to enable us to support 

each other through these challenging times. 

The physical and virtual SLG office door is always open and we know that your current designated and wider 

teams will be there to support you in any way that they can.  Please do not hesitate to ask if you need a 1:1 

check in or supervision and we can facilitate this.  You can also seek support from: 

Teacher’s National Helpline – launched by Operation Encompass (focus on domestic abuse) in response to 

COVID-19 and with the support of the Home Office and Department for Education.  After a School’s Key 

Adult receives an Operation Encompass call/notification the Helpline is available to offer free 

advice/consultation with a Child/Clinical Psychologist.  The Helpline is available Mon-Fri 8-11am 0845 646 

0890. 

Government Guidance - https://www.gov.uk/government/publications/covid-19-guidance-for-the-public-

on-mental-health-and-wellbeing/guidance-for-the-public-on-the-mental-health-and-wellbeing-aspects-of-

coronavirus-covid-19 

NHS Guidance - https://www.nhs.uk/oneyou/every-mind-matters/coronavirus-covid-19-anxiety-

tips/?gclid=EAIaIQobChMIqdTs47fH6AIVQ7TtCh02RQaVEAAYASAAEgLYT_D_BwE  

MIND - https://www.mind.org.uk/information-support/coronavirus/coronavirus-and-your-wellbeing  

Mental Health At Work - https://www.mentalhealthatwork.org.uk/toolkit/coronavirus-and-isolation-supporting-

yourself-and-your-colleagues  

Just as our students are being reintegrated into school using personalised reintegration routes, we are 

supporting staff using the same premise.  This may be through working remotely where necessary, offering 

a phased transition back in to school in terms of hours and/or role, e.g. starting off with telephone/skype 

interactions with staff/students, a doorstep greeting at a student’s house or a socially distanced walk before 

returning to the school building and building up their hours.  

Our key aims for staff are supporting their mental health and wellbeing during this challenging time and 

supporting staff to return to what we do as a school: working directly with our students to support their 

holistic progress.  Where staff are absent from work due to illness – due to either physical and/or mental 

health, it is important that formal absence reporting procedures are followed so that the right support can 

be offered.  Where individuals are unable to do this at present due to shielding, we will continue to consider 

how we can continue to support them feeling part of the Cedars community and contributing to our work, 

e.g. through communication, offering Continuing Professional Development opportunities and working 

remotely, as appropriate.   

Recovery Curriculum  

https://www.gov.uk/government/publications/covid-19-guidance-for-the-public-on-mental-health-and-wellbeing/guidance-for-the-public-on-the-mental-health-and-wellbeing-aspects-of-coronavirus-covid-19
https://www.gov.uk/government/publications/covid-19-guidance-for-the-public-on-mental-health-and-wellbeing/guidance-for-the-public-on-the-mental-health-and-wellbeing-aspects-of-coronavirus-covid-19
https://www.gov.uk/government/publications/covid-19-guidance-for-the-public-on-mental-health-and-wellbeing/guidance-for-the-public-on-the-mental-health-and-wellbeing-aspects-of-coronavirus-covid-19
https://www.nhs.uk/oneyou/every-mind-matters/coronavirus-covid-19-anxiety-tips/?gclid=EAIaIQobChMIqdTs47fH6AIVQ7TtCh02RQaVEAAYASAAEgLYT_D_BwE
https://www.nhs.uk/oneyou/every-mind-matters/coronavirus-covid-19-anxiety-tips/?gclid=EAIaIQobChMIqdTs47fH6AIVQ7TtCh02RQaVEAAYASAAEgLYT_D_BwE
https://www.mind.org.uk/information-support/coronavirus/coronavirus-and-your-wellbeing
https://www.mentalhealthatwork.org.uk/toolkit/coronavirus-and-isolation-supporting-yourself-and-your-colleagues
https://www.mentalhealthatwork.org.uk/toolkit/coronavirus-and-isolation-supporting-yourself-and-your-colleagues
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